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2 Innovations in Early Education

Introduction
 

Documentation is an integral and structuring part of the  
educational theories and teaching practices, as it gives value to 
and makes explicit, visible, and assessable the nature of the  
individual and group learning processes of both children and 
adults, processes which are identified by means of observation  
and which become the common wealth.  
–Indications – Preschools and Infant-Toddler Centres of the Municipality of Reggio Emilia
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The year 2017 marks the 25th anniversary of the 
Innovations periodical, and NAREA will ob-
serve this milestone in various ways throughout 
the year. You will notice that every 2017 issue 
features the reprint of a “classic” article from a 
back issue of Innovations that relates to the top-
ic of the issue. In addition, we will be publishing 
the first Innovations compilation and the first 
peer-reviewed issue in 2017. Then during the 
NAREA Summer Conference, an Innovations 
exhibit will debut, and there will be a celebra-
tion that honors the educators that collaborat-
ed on the genesis of this unique resource. We  
invite Innovations readers to join us in Ann  
Arbor, MI in June for this historic occasion! 

This issue of Innovations focuses on education-
al documentation, one of the principles of the 
Reggio Emilia educational project elaborated 
in Indications – Preschools and Infant-Toddler 
Centres of the Municipality of Reggio Emilia: 

Documentation is an integral and struc-
turing part of the educational theories and 
teaching practices, as it gives value to and 
makes explicit, visible, and assessable the 
nature of the individual and group learning  
processes of both children and adults,  
processes which are identified by means of 
observation and which become the common 
wealth. (Istituzione of the Municipality of 
Reggio Emilia, 2010, p. 12)

The first article in this issue is “The Relation-
ship Between Documentation and Assessment”  
by Carla Rinaldi, president of the Reggio  
Children-Loris Malaguzzi Center Foundation. 
This article was first published in the Winter 
2004 issue of Innovations, volume 11, number 1. 
Carla clarifies the Reggio educators’ definition 
of assessment in relationship to documentation 
in the beginning of the article: “In the process 
of learning through documentation, we become 
aware of that learning and its value; we assess 
it.”  

Next, Innovations features another perspec-
tive on educational documentation from  
Reggio Emilia in “Documentation as a Process  
of Building Knowledge in a Learning and  
Democratic Community” by Francesca  
Manfredi, atelierista at the Loris Malaguzzi 
International Center preschool and primary 
school. This article is based on a presentation 
that Francesca gave at the NAREA Winter 
Conference in March 2016, which was the in-
spiration for the topic of the first peer-reviewed 
issue of Innovations in September 2017, “Build-
ing Collective Knowledge in a Learning and 
Democratic Community Through the Processes 
of Documentation.” In Francesca’s article, she 
comments on the connection between docu-
mentation and democracy: “ . . . documentation 
is . . . a social act and a democratic act, because 
it actually is searching for different points of 
view in an educational process that is ongoing 
and always reciprocal.”
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Kaminsky. This article begins by highlighting 
the early years of Innovations through the 
words of those who were participants in the 
birth of this resource: Lella Gandini, Reggio 
Children liaison in the U.S. for dissemination of 
the Reggio Emilia approach and Innovations 
associate editor; Patty Weissman, Innovations 
founding editor; Carla Rinaldi, president of the 
Reggio Children-Loris Malaguzzi Center Foun-
dation; and Amelia Gambetti, former Reggio 
Children international liaison for consultancy 
in schools. Judith then elaborates on NAREA’s  
plans to commemorate Innovations’ 25th  
anniversary throughout 2017. 

The “Perspectives on NAREA” column also 
features “NAREA Announces the ‘Alternative 
Narratives Series’” regarding a new profession-
al development series in April in Boston, New 
York, and Washington, DC that features Peter 
Moss and Marina Castagnetti, co-editors of 
Loris Malaguzzi and the Schools of Reggio 
Emilia.

REFERENCE
Preschools and Infant-Toddler Centres,  
 Istituzione of the Municipality of Reggio  
 Emilia. (2010). Indications – Preschools and  
 infant-toddler centres of the municipality  
 of Reggio Emilia. Reggio Emilia, Italy:  
 Reggio Children.

This issue also features an article from two 
Reggio-inspired teacher educators in the  
United States, “Transforming a Reggio- 
Inspired Documentation Assignment Using  
VoiceThread,  an  Online Collaborative Tool”  by  
Vicki Bartolini, professor and chair of educa-
tion at Wheaton College in Norton, MA, and  
E. Patrick Rashleigh, data visualization coor- 
dinator at Brown University Library in  
Providence, RI. Early in their article, Vicki and 
Patrick reflect on the implications of the use 
of digital video technology by early childhood  
students: “ . . . we became increasingly aware 
that the students were engaging in a much 
richer (and more complex) collaborative group  
process to produce their final VoiceThread than 
had been the case with the poster assignment. 
. . . the assignment, once one of many required 
in the course, became a semester-long inquiry 
project that served to structure the course as  
a whole.”

Next is a contribution to the “Mangiare in 
Bellezza” feature from the Terra Nova Nature 
School in Richmond, BC by Emily Vera and 
Kate Dawson, lead educators and founders of 
the school. They share an experience related to 
the natural world, nutrition, culture, and com-
munity with young children and families at a 
nature-based program.

Finally, the “Perspectives on NAREA” column 
features “NAREA Celebrates the 25th Anniver-
sary of the Innovations Periodical” by Judith 

NAREA  
Mission Statement

The North American Reggio Emilia 
Alliance (NAREA) is a network of 
educators, parents, and advocates 
seeking to elevate both the quality 
of life and the quality of schools 
and centers for young children. 

We envision a world where all  
children are honored and  
respected for their potential, 
capabilities, and humanity.

Our mission is to build a diverse 
community of advocates and  
teachers to promote and defend 
the rights of children, families,  
and teachers of all cultures 
through a collaboration of  
colleagues inspired by the Reggio 
Emilia philosophy.

NAREA BOARD

Co-Chairs 
Barbara Acton, M.A. 
Massachusetts
Margie Cooper, Ph.D. 
Georgia

Board Members 
Jennifer Azzariti, Ed.M.
Washington, DC
Karyn Callaghan, M.Ed. 
Ontario
David Fernie, Ed.D. 
Massachusetts
Brenda Fyfe, Ed.D. 
Missouri
Amelia Gambetti 
Reggio Emilia, Italy
Lella Gandini, Ed.D. 
Massachusetts
Jeanne Goldhaber, Ph.D. 
Vermont
Jennifer Kesselring 
Oklahoma
Susan Redmond 
South Carolina



4 Innovations in Early Education 

The Relationship Between Documentation  
and Assessment
By Carla Rinaldi

This article was published in the Winter 2004 issue of Innovations,  
volume 11, number 1. At the time, Carla Rinaldi was a pedagogical  
consultant to Reggio Children and professor at the University of  
Modena and Reggio. Carla is now the president of the Reggio Children- 
Loris Malaguzzi Center Foundation.

I would like to reflect upon a fundamental 
aspect of our experience in the Reggio mu-
nicipal infant-toddler centers and preschools. 
I hope to offer our point of view on the topic 
of documentation. We feel it is very import-
ant to share with our colleagues the concept 
of documentation as a tool of observation and 
interpretation. Documentation, as we have de-
veloped in Reggio, does not mean to collect 
documents after the conclusion of experiences 
with children, but during the course of these 
experiences. Traditionally, the recording and 
reading of memories takes place at the end of 
an experience and may become part of a col-
lection of archives. For us, documentation is 
part of the daily life in the schools. It is one of 
the ways in which we create and maintain the 
relationships and the experiences among our 
colleagues and the children. We think of docu-
mentation as an act of caring, an act of love and 
interaction. We believe that both the teachers 
and the children are learners. For us within the 
Reggio experience, documentation is an inte-
gral part of the learning and teaching process 
of the children and teachers. In the process of 
learning through documentation, we become 
aware of that learning and its value; we assess 
it. Therefore, we believe that assessment is also 
an integral part of the learning and teaching 
process. We believe that the relationship be-
tween documentation and assessment is fun-
damental to our experience. This belief has 
completely changed not only our approach to 
documentation but has also helped us to un-
derstand the relationship between documenta-
tion and testing. We see more and more often  
the risk of considering testing as a tool of  

assessment. In reality, testing assesses only 
children’s knowledge of the test’s content, not 
the true learning of children.

Our interpretation of documentation has 
evolved from a fundamental question that 
we ask ourselves as teachers and educators: 
How can we help children find the meaning of 
what they do, what they encounter, and what 
they experience? How can we do this for our-
selves? These are questions about the search 
for meaning that influence the development of 
our identity. Why? How? What? I believe that 
these are the questions that children constant-
ly ask themselves, both in school and outside 
of school. We do not have to teach them to ask 
“why?” because inside each human being is 
the need to understand the reasons, the mean-
ing of the world around us, and the meaning of 
our life. We believe that it is important to try to 
reflect on the children’s questions and under-
stand why they are asking “why?”. What are 
their connections? What are their reflections? 
Why do they ask this “why?”. Children ask 
“why?” not only when they speak directly but 
also through the hundred languages. There is 
a mix of practical and philosophical concerns 
in their questioning attitude, in their effort 
to understand the meaning of things and the 
meaning of life.

But children not only ask “why?”. They are 
also able to find the answers to their whys, to 
create their own theories. One could ask why 
we, in Reggio, talk about theory—about con-
structing theory. Why, among many words, 
did we choose the word theory? Many people 
refer to theories only in the scientific realm of 
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of our point of view about things and about 
life. Because of this, theories need to be shared 
with the others, not only to gain an ethical per-
spective but as an indispensable element for 
learning and understanding. The theories that 
the children can elaborate have to be shared 
with the others, communicated using all the 
languages that we know, in order to exist. This 
is one of the roots of the pedagogy of listen-
ing and one of the roots of documentation as 
visible listening, beginning from the idea that 
the children are able to elaborate theories as 
explanations about life. This attitude has to be 
preserved as essential for our development as 
human beings.

The pedagogy of listening is not only a ped-
agogy for the school; it is an attitude for life. 
It can be a tool, but it can be something more. 
What does listening mean? It means taking re-
sponsibility for what I am sharing. If we need to 
be listened to, then listening is one of the most 
important attitudes for the identity of the hu-
man being, starting from the moment of birth. 
Before we are born, we live for nine months in 
the body of our mother. Therefore, we grow up 
as a listener surrounded by dialogue, and lis-
tening becomes a natural attitude. Listening is 
a sensitivity to everything that connects us to 
the others, not only the listening of the school 
but also the listening that we need in our life. 
The most important gift that we can give to 
the children in the school and in the family is 
time—to offer our time to the children, because 
time is the only possibility for listening and be-
ing listened to by others. 

For us within the Reggio  
experience, documentation is  
an integral part of the learning and 
teaching process of the children 
and teachers. In the process of 
learning through documentation, 
we become aware of that learning 
and its value; we assess it.  
–Carla Rinaldi

men like Galileo and Einstein. Can children 
build theories? If we accept the idea that our 
search, as human beings, to find the meaning 
of the world around us is essential to life, then 
we can accept that we can build the answers 
to our questions. We tend to build a theory as 
a satisfactory explanation that can help us to 
understand the whys that are inside of us. We 
are inviting you to think about this essential 
element that is expressed in the children, be-
cause the children themselves are one of the 
best expressions of our being human, when 
they create their own theories as satisfactory 
explanations. Observe and listen to children 
because when they ask “why?”, they are not 
simply asking for the answer from you. They 
are requesting the courage to find a collection 
of possible answers.

This attitude of the child means that the child 
is a real researcher. As human beings, we are 
all researchers of the meaning of life. Yet it is 
possible to destroy this attitude of the child 
with our quick answers and our certainty. How 
can we support and sustain this attitude of 
children to construct explanations? If a child 
says, “It is raining because God is crying,” we 
could easily destroy his theory by telling him 
that it is because of the clouds. How can we 
cultivate the child’s intention to research? How 
can we cultivate the courage to make theories 
as explanations? In this attitude, we can find 
the roots of creativity, the roots of philosophy, 
the roots of curiosity, and the roots of ethics. 
In this capacity of building theory with the 
freedom of collecting elements are the roots 
of creativity. In this attitude to find answers to 
questions are the roots of philosophy. This why 
is the only way in which to maintain what is es-
sential in our life—curiosity. Humanity exists 
because we have developed our curiosity. In 
the search for reasons and information lies the 
roots of ethics.

Children also are better able to develop the-
ories as satisfactory explanations that can be 
shared with the others as a point of view. A 
theory is much more than an idea. Theories 
must be pleasing and convincing. They must 
be useful and able to satisfy our intellectual 
and aesthetic needs. Theory is an expression 
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Real listening requires the suspension of judg-
ment and prejudice. The relationship between 
peace and prejudice concerns the ability or 
inability to be good listeners. This is where 
education for peace begins. There is a connec-
tion with the pedagogy of listening. Peace is 
a way of thinking, learning, and listening to 
others—a way of looking at differences as an 
element of connection, not separation. Peace is 
a way of remembering that my point of view is 
not the best and I need that of the others. Here 
we find the roots of participation in the school 
as a place to encounter differences. We must 
have the courage to share, to agree or disagree. 
Listening provides the opportunity for profes-
sional development and human development.

A ”listening context” is created when individu-
als feel legitimized to represent their theories 
and offer their own interpretation of a partic-
ular question. We enrich our knowledge and 
our subjectivity by listening to the others and 
being open to them when we learn as a group. 
When children are working together, each is 
developing her own process by learning from 
the processes of others. If you believe that the 
others are a source of your learning, your iden-
tity, and your knowledge, you have opened a 
very important door to the joy of being togeth-
er. We are not separated by our differences but 
rather, connected by our differences. It is be-
cause of my difference that I am useful to you, 
because I offer another perspective. To learn 
as a group means to learn from the learning 
of the others. This learning from others is vis-
ible, not only because of documentation but 
also because there is a context of listening, in 
which my theories are shared with others.

To learn strongly relates with to communi-
cate. Dialogue and the sharing of ideas gener-
ate understanding as well as the responsibility 
for your learning process. The capacity for re-
ciprocal listening and expectation, which en-
ables communication and dialogue, is a qual-
ity of the human mind and intelligence that 
is clearly present in young children. In some 

It is also essential to listen to ourselves, to who 
we are and what we want. Sometimes, we move 
so quickly through our lives, we lose the cour-
age of meeting ourselves. What are you doing? 
Where are you going? This courage to listen, 
this attention to what is inside ourselves is a 
sort of interior listening and reflection. Listen-
ing means being open to differences, recog-
nizing the value of another’s point of view and 
interpretation. Thus, listening becomes not 
only a pedagogical strategy but also a way of 
thinking and looking at the others. Listening 
is an active verb that involves giving meaning 
and value to the perspective of the others—a 
form of assessment. This kind of listening is a 
way of welcoming others and their differences 
and a way of welcoming different theories and 
perspectives.

Our way of listening means to be open to 
doubts and uncertainty. This listening means 
to be open to being in crisis. This listening  
accepts frustration. When I was in the States 
recently, many teachers were worried because 
a child was in crisis or they themselves were 
in crisis. It is not always bad to be in crisis. 
It means that you are changing. The prob-
lem is when you are not in crisis, because 
maybe you are not really listening to the life 
around you. To be open to the others means  
to have the courage to come into this room 
and say, “I hope to be different when I leave, 
not necessarily because I agree with you but 
because your thoughts caused me to think 
differently.” That is why documentation is so 
fascinating and so difficult to share. Documen-
tation as visible listening can help you to un-
derstand and to change your identity and can 
invite you to reflect on your values. Listening 
also means to welcome uncertainty—to live 
in the zone of proximal development. Only if 
I have doubts can I welcome the others and 
have the courage to think what I believe is not 
the truth but only my point of view. I need the 
point of view of others in order to confirm or 
change my own point of view.

To learn as a group means to learn from the learning of the others.  
This learning from others is visible, not only because of documentation 
but also because there is a context of listening, in which my theories are 
shared with others.  
–Carla Rinaldi
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way, when you represent your theory—your in-
terpretation to the others with a different lan-
guage or medium, you also offer the others the 
possibility to become part of your theory, your 
development, and your thought. From the mo-
ment they are born, children develop this at-
titude of being part of the identity of others. 
The educators in Reggio have had the possi-
bility of reflecting about the relationship be-
tween individual and group learning. We have 
learned the value of learning that is collective, 
collaborative, and democratic.

For us in Reggio, making listening visible 
means to be open to the theories of the chil-
dren. The elements of observation, inter-
pretation, and documentation are strongly 
connected. It is impossible to observe with-
out interpreting because observation is sub-
jective. It is impossible to document without 
interpreting, and it is impossible to interpret 
without reflecting and observing. When you 
choose something to document, when you 
take a photograph or videotape an experience, 
you are making a choice. That means that you 
are giving value to or evaluating this experi-
ence as meaningful for the children’s learning 
processes and for your learning processes as 
well. When you document, you are sharing the 
children’s learning and your own learning—
what you understand, your perspective, and 
also what you value as meaningful. Within 
the word evaluation, there is the word value. 
Valuing means giving value to this learning 
context and to certain experiences and inter-
actions within that context. This is what we 
offer to the learning processes of the children 
and to those of our colleagues.

Here, in my opinion, is the genesis of assess-
ment, because in producing the documenta-
tion, you make the element of value, as well 
as the indicators you have applied, visible 
and sharable. From your documentation, the 
children can understand not only their pro-
cesses but also what you value as meaning-
ful for their learning processes. In this way, 

assessment becomes more democratic. Thus, 
the children can see the meaning that the 
teacher has drawn from their work. When you 
share your documentation with the children, 
you demonstrate that what they do has value 
and meaning. The children discover that they 
exist and can emerge from anonymity and in-
visibility, seeing that what they say and do is 
important, can be listened to, can be valued, 
can be shared, can be appreciated, and can be 
understood.

Therefore, you cannot document without 
assessing. Assessment becomes part of the 
learning process as you become aware of your 
choices and your values, as you come to un-
derstand your ethics. When you go into our 
schools and into your own schools, perhaps 
what you see documented are not only expe-
riences but values—what the members of that 
learning community have assessed and val-
ued as important. If we want to create a school 
of education and not a school for instruction 
and information, then we can hope that edu-
cation for peace also begins from the moment 
of birth. Education for peace is a way of think-
ing about the others and the world, a way of 
looking at reality as the children do, without 
prejudice. The children can teach us because 
they welcome everything. The children can 
teach us how to be open to others and to their 
differences. They can teach us to be open to 
understanding that we are so extraordinary 
because we are unique—because we are dif-
ferent. Listening is a metaphor for encounter 
and dialogue. Because we believe in the ped-
agogy of listening, the experience in Reggio 
tries to honor the children by listening to that 
expression of the human being. Perhaps the 
pedagogy of listening may be a pedagogy for 
supporting a way of living with hope that it is 
possible to change.

Therefore, you  
cannot document 
without assessing. 
Assessment becomes 
part of the learning 
process as you  
become aware of 
your choices and your 
values, as you come 
to understand your 
ethics. When you go 
into our schools and 
into your own schools, 
perhaps what you  
see documented  
are not only  
experiences but  
values—what the 
members of that 
learning community 
have assessed and 
valued as important. 
–Carla Rinaldi
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Documentation as a Process of Building  
Knowledge in a Learning and Democratic  
Community
By Francesca Manfredi

Francesca Manfredi has been the atelierista at the preschool (children 
3–6 years) and primary school (children 6–11 years in 5 grades) at the  
Loris Malaguzzi International Center in Reggio Emilia, Italy since  
January 2009. From 2007 to 2008, Francesca was the atelierista at the 
Ernesto Balducci preschool. The following article is based on one of  
Francesca’s presentations during the Seventh NAREA Winter Confer-
ence, “Values and Quality of Life within the Context of an Educating  
Society: Responsibility, Community, Citizenship, and Creative Thinking,” 
on March 3–5, 2016.

I would like to begin our discussion on docu-
mentation as a process of building knowledge 
in a learning and democratic community by 
posing a question for all of us: Can we define 
documentation as relationship and commu-
nication? Communication is a part of every  
context. We are biologically predisposed for 
communication and relationship.

I once observed a small group of three-year-
old children during the first week of school. 
Each of these four children came from different 
countries—one from China, one from Sri Lan-
ka, one from the Philippines, and one from Tu-
nisia. They had known each other for just one 
week. Yet, I observed some very intense com-
munication going on between these children 
that did not include any kind of formal encod-
ing. They were speaking a language that they 
had invented among themselves. There were 
various moments of pausing and listening, of 

echoing voices, and of gestures that they used 
to communicate.

Children are powerful communicators; they 
have a natural facility in communicating. As 
adults, we have to ask ourselves: How do we 
support and how do we nurture this innate ca-
pacity in children? How do we invest in these 
relationships with the children? We see docu-
mentation as an essential tool. Documentation 
is one of the fundamental characteristics of 
what we call our style of curriculum. Documen-
tation is transversal to all learning. We con-
sider learning as a continuing, ongoing pro-
cess—an equilibrium reconciling balance and 
imbalance. Within this process, the individual 
theories are nurtured by the theories of the 
others. Working in small groups is helpful in 
this sense, because the context makes it easy to 
establish and maintain this circular dynamic. 

Documentation as relationship and communication

I would like to share a story from 2009 from the 
four- and five-year-old class. In this story, the 
children were engaged in constructing chairs 
using clay. Valentina first made the flat part for 
the seat and then two very long and thin legs, 
and she tried to make it stand up. She added 
some more legs, but still it did not stand up. 
The teacher made notes and quick sketches  
of her clay constructions and also took photo-  

graphs of her process. Valentina waited for a  
few days so that her clay chair dried. She 
thought that when it was dry, it would be stron-
ger and more stable. Children always exercise 
thoughts that have to do with thinking ahead 
or forecasting, which they then try out. But  
Valentina’s chair would not stand up, even after 
it was dry.

Creating together with clay 
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He made more complicated structures, and he 
increased the size of the chairs. These are all 
learning strategies. On that day, Ali decided to 
make a chair with a clay child sitting on it, rep-
resenting his friend Alessio. He was very quiet 
and very focused. Valentina was sitting next 
to him. She began to build her own chair but 
created the sort of two-dimensional structure 
that she had made earlier. She was a little bit 
worried, because she knew this type of struc-
ture was destined to fall down. But while she 
observed what Ali was doing, she had an intu-
ition. She made a little girl sitting on the chair; 
the legs of the girl sitting on the chair allowed 
the chair to actually stand up, and this satisfied 
Valentina. In this case, Valentina borrowed an 
idea from Ali and personalized it for her own 
needs. She put Ali’s idea together with her own 
question, and it resulted in something new.  

When the large group of children came togeth-
er for discussion, Valentina said, “I could not 
make it stand up. I’m going to make another 
one.” In this way, Valentina clearly expressed 
to the teacher and the other children not only 
her difficulties but also her desire to continue 
trying. Documentation is certainly useful for 
collecting and making notes of the processes 
and actions of the children. But it also is able 
to grasp and show the children’s emotional 
involvement—both the implicit and explicit as-
pects of the communication.  

The teacher, at this point, put together a con-
text of work for the children that could perhaps 
foster and favor the further development of 
Valentina’s work to make the chair stand up. 
The group was composed of five children— 
Valentina, Rodenthe, Kevin, Vera, and Ali.
Ali was very, very good at making things out 
of clay. A few days before, he had built many 
chairs that he repeated, perfected, and varied. 

Documentation supports participatory listening, respect, and intentionality

These processes bear witness to children’s in-
telligence, but this intelligence could remain 
invisible. Yet we were able hold onto these 
processes that are made visible thanks to the 
teacher’s listening and the teacher’s observa-
tions. This is a teacher who puts herself in a 
position of participatory listening. She is not 
in a hurry for results, and she actually gives 
value to the obstacles and the difficulties that 
children encounter. She leaves room for the 
children to experience their own trials. This is 
a teacher who is searching for solutions along-
side the children and never says, “Here, I will 
show you how to do it.” 

Documentation helps the teacher to be re-
spectful of the children and to be able to con-
struct learning contexts that are in the proxi-
mal zones of children. The proposal that the 
teacher makes is based on an implicit or explic-
it question posed by the children. Documenta-
tion helps us to get to know the children and, 
therefore, to compose groups with real inten-

tionality so that the children find themselves 
in a positive situation when the dynamics of 
the group and the personal competencies of 
each child are given value that also extends to 
the whole group.

Documentation is a sort of communicative 
thread that runs throughout the school, a con-
necting structure that gives shape to a learn-
ing community. Tullio Zini, the architect who 
has designed many infant-toddler centers 
and preschools in Reggio Emilia, said that 
designing a school is like designing a city. In 
a school, like in a city, everything communi-
cates. The environment communicates some-
thing through its architectural structure. For 
example, the transparencies in the structures 
help children and adults to recognize in the 
others a resource rather than a distraction, an 
opportunity that stimulates their curiosity and 
learning. The availability and direct access to 
the materials invite children to use them and 
take care of them.

Documentation helps 
the teacher to be  
respectful of the  
children and to be 
able to construct 
learning contexts that 
are in the proximal 
zones of children. . . . 
Documentation  
is a sort of   
communicative thread 
that runs throughout 
the school, a  
connecting structure 
that gives shape to a 
learning community. 
–Francesca Manfredi
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The children, just like the adults, access the 
communicative potential of the school. The 
children themselves build communication, 
and the traces of the children’s activities stay 
in the environment; they are not moved or tak-
en out. They become forms of communication 
that move among the children—traces that are 
shareable. The children, by observing these 
traces, are able to gather clues and create new 
challenges. We could call this three-dimen-
sional documentation—active documentation, 
temporary documentation—that bears witness 
to the work and the research of the children, 
the teachers, and the families in the current 
moment.

The traces in the environment also foster ex-
change among colleagues. They become the 
subject of discussion and exchange with the 
parents. They are living memories that show 
the children their own path of learning at 
school and are effective tools of self-assess-
ment. For example, children look over and 
revisit their drawings at the end of their stay 
in the preschool, when they are five-years old, 
with the teachers and assess their learning 
processes. These are important tools of self-as-
sessment for the children, because they also 
show the development and the story of each 
child.

Even the worktables in the school are not just 
surfaces to put things on. They can become 
islands of meaning—platforms for shared 

work. For example, a table for inventing sto-
ries was created by a group of children in the 
first grade. Children chose various objects and 
materials to place on the table based on some 
associations with story ideas. By writing words 
and ideas as well as they were able, the chil-
dren created a sort of catalogue of possibilities 
for little oral stories. The words became strat-
ified, and the objects took on many different 
meanings. The same object can be:
“The footprint of a dinosaur” 
“A river”
“A map” 
“A scroll” 
“A fossil” 
“A waterfall”
The words led to the narrative inventions of 
the children, which were then recorded and 
kept in a digital archive managed by the chil-
dren, where these inventions can be listened 
to, fostered, and transformed.

The children were also protagonists in how 
they managed and handled the materials. We 
felt that this table was an interesting context 
for them, because it was a sort of training for 
the children to have flexible thinking—the kind 
of thinking that is very open to listening to the 
point of view of others. It invites children to 
construct, deconstruct, and reconstruct. 

The various forms of documentation within the school

The entrance to our school is an interface with 
the outside, a place of welcoming people. There 
is a sentence posted there, which we view as an 
anthem to life, “Maybe people give each oth-
er wishes, because they’re clapping for life.” 
There is documentation about the ongoing re-
search that is taking place in the school. Press 
releases from both local and national media 
are visible in this space. There is also a collec-
tion of conversations in which the children are 
discussing difficult topics, such as wars and 
terrorist attacks—things that many adults do 
not really want to discuss or hear about in con-
versations.

The piazza of the school is a place of com-
munity. It communicates the many different 
cultural identities that there are in the school 

through the writing and other contributions of 
the parents in different languages and alpha-
bets. There is a large map on the wall about the 
research in digital technology. There is also 
a large shelving unit in the piazza that holds 
books, green plants, and some of the products 
that the children have made. One shelf has 
some scented materials. We feel that all of this 
shows a sense of care and a sense of vitality—a 
sense that it is a school of life and of action and 
research.

There are also the daily diaries of each class, 
for example, the diary of the four-year-old 
class, which includes objects that represent 
some of the research of the children—the three-
year-old class diary, where the teachers have 
proposed some short videos that the children 
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can also revisit themselves—the daily diary of 
the five-year-old class with the declaration of 
intent written by the teachers and the identity 
of the class group—and events taking place at 
the school and also in the city as a whole. The 
daily diaries of every classroom have different 
shapes and contents. 

Throughout the school, there is documenta-
tion of work in progress where the teachers can 
keep track of certain aspects of the work being 
carried out. There is also more finished docu-
mentation, such as documentation of the chil-
dren’s mathematical research in the five-year-
old class. These different ways of constructing 
documentation and using documentation tools 
and forms are important for each adult—each 
teacher and atelierista—to construct her docu-
mentation in the way that feels most constant 
with her way of working. 

The children themselves are good at con-
structing together their own organization and 
their own tools. For example, the children cre-
ated a large map that makes connections be-
tween the different parts of the research that 
is being carried out by the children in the third 
grade. Commenting on this map, Arianna (8.8) 
said, “We are doing one subject all together. 
This map can help us to understand the things 
we did before and help us to think about them 
again, to understand them.” 

Documentation is also an essential tool—the 
basic tool for progettazione. Observation and 
documentation are oriented by the questions 
of the teachers, which begin from a dimension 
contextual to the group of children.

Observation and  
documentation are 
oriented by the  
questions of the 
teachers, which begin 
from a dimension  
contextual to the 
group of children.  
–Francesca Manfredi

Experiences in construction 

I would like to share an experience from the 
three-year-old age group. In September, the 
teachers were preparing to welcome the new 
group of children by constructing contexts 
that are interesting, appealing, and reassur-
ing. The children were coming from an in-
fant-toddler center or had spent their earliest 
years at home, and so they found themselves 
in a brand-new dimension, getting to know the  
other children and the teachers. The children  
also found themselves in cognitive tension  
toward an environment that was new to them. 
The teachers worked with intentionality relat-
ed to observation—how the children moved  
around in the space, how they related and  
interacted, and what their interests were. They 
also worked with intentionality in progettazi-
one. Another intentionality of the teachers was 
to give space to the individual thoughts and 
elaborations of the children with the aim of  
becoming a group—moving from an individual  
dimension to a group dimension that valued 
and brought the individuality of each girl and 
boy into a network of children.

The contexts that the teachers prepared were 
varied, touching on many different languages, 
trying to promote relationships and exchange 
among the children. Because of the common 
interests that the children shared, their first  
social relationships were being created and  
developed.

This particular group of three-year-old chil-
dren showed a great deal of interest in the 
construction materials. They made small and 
large constructions and also created large 
symbolic landscapes that inhabited the space 
of the classroom. In order to do this, they used 
everything they found, including the tables 
and the chairs. 
Riccardo: “We made a house with a street that 
goes up to its door.”
Sara: “It’s really, really big. Let’s call every-
body, even the other children, and we can all 
stay together.”

Each element in the environment offered itself 
to different and unusual ways of looking—a 
way of looking that was able to transform that 
object. The chairs, put in a line, became tun-
nels and roads and parking lots. The children 
built and also created spaces that were very 
intimate and cozy like dens and small hous-
es—places that protect you or enclose you. As 
teachers, we were curious because it is quite a 
large classroom, and we had asked ourselves 
whether the children would want to construct 
or create some smaller and more intimate 
spaces.

The children built things, going around all of 
the space—creating borders where they could 
stay together. Construction was happening 
everywhere. When children were constructing 
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. . . documentation is also a social act and a democratic act, because it 
actually is searching for different points of view in an educational process 
that is ongoing and always reciprocal.   
–Francesca Manfredi

things, they also expanded the physical nature 
and boundaries of the space. The children ex-
panded beyond the boundaries that seemed to 
be present and redesigned the relationships be-
tween places and also between the inside and 
outside. Even the bathroom took on a whole 
new identity. It became a narrative space that 
some characters inhabited and where things 
happened—a place for constructing things  
together.

The teachers observed this tremendous inter-
est on the part of the children in all of these 
construction possibilities. Putting together 
the documentation, the teachers, as always, 
were aware that each individual’s observation 
is always partial. It is important for all of these 
written and visual documents to be able to be 
shared with colleagues. In this sense, docu-
mentation is also a social act and a democratic 
act, because it actually is searching for differ-
ent points of view in an educational process 
that is ongoing and always reciprocal.

It is not enough just to do; we have to under-
stand the doing. Documentation also helps us 
to make the interpretation and to decide what 
to re-launch back to the children. Here is an ex-
ample of the re-launching. The teacher asked 
the children during the assembly, “Which are 
the places where it is possible to build?” We 
thought this was an interesting question, be-
cause it was a question that offered clarity to 
what the children were already doing. It was a 
question aimed at creating and sharing aware-
ness. It began to create a heritage of learning 
about this group of children in an attempt to 
reach a social construction of what they were 
working on.

Here is what the children said:
Andreea: “You can construct anywhere.” 
Edoardo C.: “There are a thousand places to 
construct; you need a very big place.” 
Augusto: “Very narrow, too, but you need  
constructions that are small” 
Elio: “Maybe the little one goes inside the big 
one.” 

Augusto: “Even in the dark, you can construct 
things.” 
Edoardo C. “One place is on the table and  
under the table.” 
Augusto: “It can be a hidden place, too. I’m 
looking for all the places. I’m going on an  
exploration. I’m looking for the biggest place 
and the littlest place.”

The children returned to the spaces that they 
inhabited on a daily basis with new eyes, a new 
way of looking. They searched for places where 
they could construct things and took photo-
graphs of them, or they began to try out par-
ticular spaces. Two girls put some of the small 
animals inside a basket. Martina said, “I made 
a construction inside a basket, because it was 
a place where you could make it warm for the 
animals. It was their place, their den.”
In discussions with small groups of children, 
we looked at the photos again. The children 
focused on just a few possibilities, and they 
shared the fact that many of the places they 
identified were small places. So, they asked 
themselves the question if it was really pos-
sible to construct something in these places. 
Martina said, “It’s hard to construct in a small 
place, because you have to keep your hands  
really small.”

They also thought about the search for materi-
als that are suitable for constructing in small 
places. 
Sabrina: “You have to find materials that are 
little but not too little.”
Emanuel: “The ground, the little people, the 
pebbles, the little snails, because they’re small, 
and they go in small places” 
Andreea: “The sand, too, because it’s made of 
little pieces”

The teachers put together a tool for exchange 
and information with the parents. The teach-
ers gave these forms to the parents and fami-
lies and asked them if the children could look 
for places at home where one could construct 
something. It was a tool for participation of the 
families in the children’s research—a tool that 



13March 2017

fostered and increased the enthusiasm and the 
solidarity between children and adults. 

On a documentation panel in the classroom, 
the teachers collected these ideas and the 
photographs taken by the children. There was 
quite a long list of possibilities suggested by 
the children:
“In the tube”
“In the seashell”
“In a suitcase”
“On a paper tissue”
“In your hand”
“On the chair”
“In the box”
“In the handle of the green cabinet”
“In the hole”
“In the circle that I’m making”
“On the leaf” 
The teachers asked small groups of children to 
choose some of these ideas and then try them 
out. 

A group of girls chose to try to construct 
something on a leaf. Andreea originally made 
a drawing, which was like a draft of the proj-
ect. They made some hypotheses, and they 
went out looking for just the right leaf, based 
on some criteria that they had decided on: “It 
must not be dry because it will break; it has 
to be big. It must not be crooked—otherwise, 
whatever is constructed will fall off. It has to be 

big and flat.” They made a collection, and they 
chose the leaf that they thought was the most 
suitable for making the small construction. 
Andreea: “We’ll make the construction in the 
middle of the leaf.” 
Valentina: “In the middle, it will stay and bal-
ance better. If it’s near the edge, it might fall 
off.” 

A group of boys decided to try out another one 
of the ideas—to construct something on a pa-
per tissue. They took several tissues, one per 
child, and they put them next to each other, 
and then they asked, “Now what do we do?” 
They decided to use some little stones. The re-
lationship between the tissues as the place and 
the stones as the material brought in another 
dimension, which were the wrinkles that, in 
some of these constructions, defined the spa-
tial organization in relation to the quantity and 
the size of the stones—mathematical and geo-
metric qualities—criteria of classification and 
organization—elements of order and, of course, 
beauty. We saw poetic vision in the names that 
the children gave to their compositions, for ex-
ample, “rain of stones.” 

There was nothing glued in the boys’ composi-
tions, and their beauty was due to their imper-
manence. The beauty of the constructions was 
not found in the product, but in the process. 
The children are not constructors of definitive 
objects, because they are constantly regener-
ating what they are doing and what they are 
thinking; they construct and deconstruct.

The documentation, 
just like the children’s 
processes, is never 
finished. It is a tool 
that is fluid—that 
helps us to give  
structure to our  
thinking and doing 
about children.  
–Francesca Manfredi

Concluding thoughts

The documentation, just like the children’s 
processes, is never finished. It is a tool that 
is fluid—that helps us to give structure to our 
thinking and doing about children. The strat-
egies of progettazione and documentation 
are based on certain fundamental elements: 
asking yourself good questions, developing 
hypotheses, being prepared to listen, making 
choices, and stating your intentions and rea-
sons. Documentation is self-reflection, evalua-
tion, planning, and training, and it gives visi-
bility to the culture that the children know how 
to develop and to express.

I would like to conclude with a quote by James 
Hillman: “These shifts of seeing again are pre-

cisely what the word ‘respect’ means. To look 
again is to ‘respect.’ Each time we look again 
at the same thing, we gain respect for it and 
add respect to it”  (Hillman, 2006). This is what 
we hope for in our contexts of work—that they 
will acquire greater respect and become more 
respectable as a result of the new and active 
attention that we always give to them.

REFERENCE
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This article describes how the authors refor-
mulated an undergraduate class assignment 
from a poster documentation to one using 
video based on the online VoiceThread tool. 
What initially was estimated to be a relative-
ly minor adjustment has turned into a signif-
icant change for the assignment, the course 
as a whole, and the authors’ approaches to 
documentation. This project now serves as the 
backbone to the course discussed, is used in 
other teacher education courses, and has re-

sulted in professional development workshops 
and presentations at state, national, and inter-
national conferences. The authors discuss the 
changes and overall enhancement of learning 
outcomes, reflect on the importance of the col-
laborative process, and cite student responses 
as evidence of the impact on these preservice 
teachers, not only during the class but in their 
current professional lives as early childhood 
practitioners.

Transforming a Reggio-Inspired Documentation 
Assignment Using VoiceThread, an Online  
Collaborative Tool
By Vicki Bartolini and E. Patrick Rashleigh

Vicki Bartolini, Ph.D., is a professor and the chair 
of Education at Wheaton College in Norton, MA.  
She is a former president of the MA Assoc- 
iation of Early Childhood Teacher Educators  
(MAECTE) and is a steering committee member  
of TRUCE (Teachers Resisting Unhealthy Child- 
ren’s Entertainment). Her studies in Reggio Emilia  
and Finland have greatly influenced her teach-
ing, advocacy, and policy work. Prior to coming to 
Wheaton, Vicki worked in the public schools as an 
early childhood coordinator.

Patrick Rashleigh is the data visualization coordinator at the Brown University Library in  
Providence, RI, where he engages in the production and dissemination of visual modes of schol-
arly communication and analysis. In practice, this means working with faculty, students, and  
colleagues on visually-oriented projects and holding instruction sessions on visualization tools 
and techniques. Prior to Brown, Patrick was the faculty technology liaison for the humanities at  
Wheaton College, working with faculty partners to design and implement curricular projects using 
digital technology. He has a BA in English Literature and an MA in Ethnomusicology.

Introduction

Most simply expressed, pedagogical docu-
mentation is a process for making pedagog-
ical (or other) work visible and subject to 
dialogue, interpretation, contestation, and 
transformation. It embodies the value of 
subjectivity—that there is no objective point 
of view that makes observation neutral. It 
is rather a base for nurturing negotiation 
by making perspectives explicit and con-
testable through negotiation with others, 

be they children, parents, educators, politi-
cians, or other citizens. (Dahlberg, 2012, pp. 
225–226)

For many years, Vicki Bartolini has taught the 
undergraduate course “Issues in Early Care 
and Education” (required for the completion of 
the early childhood teacher license) at Wheaton  
College, a small liberal arts college in Massa-
chusetts. The primary goal of the course is to 
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ter embody critical educational processes than 
traditional (more static) materials. Though 
similar processes can be supported through 
other networked digital media—such as blogs, 
wikis, and Google apps—VoiceThread was se-
lected for its privileging of visual artifacts and 
its potential to capture diverse perspectives 
while helping the class as a whole to build a 
collective body of knowledge.

As we were revising the assignment, we ini-
tially intended to focus students’ efforts on 
the final documentation product—an edited 
video document of children at play, posted as 
a VoiceThread. However, we became increas-
ingly aware that the students were engaging 
in a much richer (and more complex) collab-
orative group process to produce their final 
VoiceThread than had been the case with the 
poster assignment. It became clear that the in-
troduction of the digital VoiceThread tool was 
not simply a translation from a paper-based as-
signment to a digital equivalent, but required 
a fundamental reimagining of the assignment 
to include significantly enhanced learning out-
comes. It also meant that the assignment, once 
one of many required in the course, became a 
semester-long inquiry project that served to 
structure the course as a whole.

This article is an exploration of the results of 
transforming a poster documentation project 
to a collaborative VoiceThread documenta-
tion project. We begin with a brief overview 
of VoiceThread, then describe the structure 
of the assignment as it is currently practiced, 
and end with an assessment of the benefits and 
challenges of this approach.

While we have striven to incorporate a variety 
of student voices, we have chosen to concen-
trate on the reflections of one former student, 
Shoshana Kruskal (as of fall 2016, a first-grade 
teacher), as expressed through her writings 
generated during the course and subsequent 
personal communications. Her perspectives 
will demonstrate how her thinking on child 
development and the teacher’s role in an ear-
ly childhood setting shifted over the course of 
the project and beyond.

move the class from a micro view of children’s 
play and learning in early childhood settings 
to a macro perspective that encompasses  
policy and workforce issues. 

Vicki’s studies in Reggio Emilia, Italy have im-
pressed on her the importance of pedagogical 
documentation as an important methodologi-
cal tool in early childhood teacher education. 
She was particularly taken with the emphasis 
on documentation in preschool settings as “a 
procedure used to make learning visible, so 
that it can be recalled, revisited, reconstruct-
ed, interpreted, and reinterpreted as a basis for 
decision making” (Fyfe, 2012, p. 274). So, she 
included a poster documentation assignment, 
designed to develop observation and listening 
skills in future educators and to connect early 
childhood learning theory to practice. In the 
early years of the course, students generated 
large-format posters that presented evidence 
(as text and photographs taken in the class-
room) in support of a hypothesis or “small 
theory.” Those posters were presented at the 
end of the semester in order to elicit perspec-
tives from their fellow students and preschool 
staff—thereby generating a collective body of 
knowledge.  

As a result of constructive feedback from Tiz-
iana Filippini, pedagogista and then director of 
the Documentation and Educational Research 
Center of the Municipality of Reggio Emilia 
(“Documentation and Adult Learning: Let’s 
Wake Up the World,” Lesley University, 2007), 
Vicki came to realize that the posters were of-
ten not able to clearly and visibly explain and 
support students’ hypotheses. She also began 
to consider potential benefits of students work-
ing in groups rather than individually. Think-
ing that some sort of digital approach might 
address these concerns, she invited her faculty 
technology liaison, Patrick Rashleigh, to sug-
gest possible computer-based options for the 
poster assignment. 

Patrick suggested that the VoiceThread ser-
vice could offer a more dynamic approach to 
achieving the desired outcomes: a multimedia 
equivalent of the paper poster that might bet-
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An introduction to VoiceThread

VoiceThread is an online application that is 
accessed entirely via the web browser. The 
application is dedicated to creating, sharing, 
and managing documents that are themselves 
called “VoiceThreads,” which consist of an au-
diovisual artifact (such as a video clip or static 
graphic) and accompanying comments, which 
take the form of text, audio, or video. The fol-
lowing sample shows the layout of a typical 
VoiceThread (see Figure 1):

In this case, the visual artifact is a field vid-
eo recording of a child at play in a preschool 
classroom. VoiceThread allows for pausing, 
rewinding, reviewing, etc., which allows the 
narrator to focus the audience on a specific 
event or behavior in a “micro” view. In the ex-
ample given, there are nine icons surrounding 
the artifact that represent nine users who have 
left comments (each icon can have multiple 
comments associated with it). As additional 
users submit comments, the number of icons 
increases as a “halo” of commentary grows 
around the artifact.  

Of note is that VoiceThread, like many online 
digital content creation platforms available for 
curricular use, is designed around principles 
of open collaboration, persistence, and dynam-
ic change over time—all of which serve its role 
in the assignment.

Figure 1: Example of a VoiceThread 
with major features identified

Assignment Structure

As the class project was reimagined and devel-
oped, three fundamental shifts occurred. First, 
the assignment shifted from individuals creat-
ing posters to teams collaboratively creating 
videos that were edited, then posted to Voice-
Thread.com with audio commentary. It was 
Vicki’s hope that the move to a team-based 
approach might fulfill Mara Krechevsky’s 
assertion that those working in teams learn 
from and with each other, “solving problems, 
generating theories, and creating products 
that no one person could ‘accomplish’ on his or 
her own. The group creates knowledge that it 
holds collectively by drawing on individual ex-
pertise, understanding and accepting different 
opinions, negotiating and debating, and syn-
thesizing multiple perspectives” (Krechevsky, 
2012, p. 18). This promise very much matched 
her goals for the assignment. 

Second, we discovered that the learning out-
comes derived from the iterative and collab-
orative process leading to the VoiceThread 
product were deeper than with the poster 
assignment. Thus, we turned our focus from 
product to process, which in turn redefined the 
critical thinking and sequencing of steps in-
volved in the assignment. Instead of the final 
product alone being valued and assessed, the 
collaborative process itself was also valued 
and assessed.

Third, we rethought the final presentation of 
the completed projects. Instead of displaying 
individual posters with each student provid-
ing a brief overview to peers and Vicki, a shift 
was made to a more collective and celebratory 
end-of-the-semester sharing involving the en-
tire class as well as ourselves, preschool staffs, 
parents, and interested faculty. In Reggio Emil-
ia fashion, this final community reflection in a 
public space fosters a sense of pride as well as 
a sense of civic contribution. As Lella Gandini 
notes in The Hundred Languages of Children: 
The Reggio Emilia Experience in Transforma-
tion (2012): 

Community in a school, inspired by rela-
tionships, respect, and participation, has the 
children, teachers, and parents at its center  
. . . the quality of space favors dialogue, reci-
procity, and exchanges by providing a sense 
of belonging and enjoyment in being part of 
a learning experience. (p. 326) 
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. . . we turned our focus from product to process, which in turn redefined 
the critical thinking and sequencing of steps involved in the assignment. 
Instead of the final product alone being valued and assessed, the  
collaborative process itself was also valued and assessed.   

–Vicki Bartolini and E. Patrick Rashleigh

Figure 2: Timeline overview of assignment

The layers of viewing, reflecting, analyzing, 
and discussing help to build the collective 
body of knowledge that incorporates diverse 
perspectives—the original, elusive goal of the 
course. 

With a complex, multi-phase assignment such 
as this, careful planning and scheduling are 
critical, especially in a one-semester course 
involving six physical spaces (one college 
classroom, two computer labs, and three pre-
school settings). We worked together with the 
preschool staffs to craft a timeline of tasks and 
assign roles and responsibilities (see Figure 2).

Getting started

During the first week of the semester, the class 
reads “Negotiated Learning Through Design, 
Documentation, and Discourse” (Forman and 
Fyfe) in The Hundred Languages of Children: 
The Reggio Emilia Experience in Transforma-
tion (2012) and “Reflections on Documenta-
tion: A Discussion with Thought Leaders from 
Reggio Emilia” (Turner and Wilson) in Theo-
ry into Practice (2010), then collectively con-
structs a definition and criteria for effective 
pedagogical documentation. The students use 
these criteria to critique examples of complet-
ed documentation from previous years, an op-
portunity for us to model the value of diverse 
perspectives contributing to a collective body 
of knowledge.

Gathering footage

After a brief training on the use of the camer-
as, teams of students begin their observations 
and videotaping in the preschools, carefully 
watching and listening to children at play. As 
they watch the children and when they meet 
as a team, they discuss their “noticings” and 
determine if some question of interest—a hy-
pothesis or small theory—is emerging. As 
they develop their observation-driven theory, 
they conduct research in a variety of domains: 
literacy, the arts, language development,  
social-emotional development, etc.

In Shoshana’s case, she and her partner chose 
to focus on the children’s use of a water table: 
“We observed the natural activities of children 
when given chances to play and explore on 
their own, without an adult present (i.e., busy 
elsewhere in the preschool classroom).” 

This process of “making meaning” of their ob-
servations can be frustrating: “There’s nothing 
interesting going on!” and “We think we are 
onto something important, but we’re not sure 
what!” are typical cries for help. In those cases, 
we usually view the video footage with the stu-
dents and help them tease out possible ques-
tions of interest by asking guiding questions. 
After careful consideration, Shoshana’s team 
decided that their video would “document the 
importance of opportunities for independent 
hands-on exploration in building early scien-
tific knowledge.”
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Editing and authoring of visual essay

Having collected and discussed footage, 
formed a hypothesis, conducted research to 
support their hypotheses, selected the footage 
that they plan to use in their visual essay, and 
developed a script for the voiceover, the stu-
dents receive brief instruction on how to edit 
their footage in iMovie. This workshop is a dif-
ficult step for the students, who collaboratively 
must distill hours of footage into a coherent 
2–4 minute visual essay. Advancing a sophis-
ticated argument in such a constrained length 
in a rhetorical form, with which students typi-
cally have no experience, consistently proves 
to be extremely challenging for the students.

In Shoshana’s case, she chose to show two 
sequences, each showing one child working 
alone at the water table as they test the effec-
tiveness of various materials by filling large 
containers with water using a funnel. Shosha-
na and her partner added commentary describ-
ing the children’s explorations of properties of 
water (flow and buoyancy/density) as well as 
the use of problem-solving skills to determine 
how to fill and empty the containers.

Once completed, the video essay was upload-
ed to the VoiceThread service and shared with 
their peer reviewers. Shoshana’s group posted  
it with the following challenge questions:  
1) In this video, what further science concepts 
are explored by the children that we have not 
investigated? 2) In your opinion, how would 
the quality of play in the water table change if 
there were multiple children present? Would it 
improve play or take away from exploration?

Peer review

Outside of class, students view each other’s 
team videos while listening to the recorded 
commentaries. They then record their indi-
vidual response to each team’s video, which is 
posted so that anyone with access to the video 
can also listen to their interpretation and re-
sponse. Ultimately, this collection of respons-
es creates a collective body of knowledge from 
diverse perspectives. Preschool staff, parents, 
and other faculty can (with permission) also 
view the videos, listen to responses, and post 
their interpretations. Though the assignment 

ends at the close of the semester, others can 
continue to view and post indefinitely.

For Shoshana, the feedback from her peers, 
school teachers, faculty, and families gave her 
insight into her own biases: “While listening 
to the comments, I realized I personally held 
the belief that the children’s deep level of ex-
ploration in the video was largely attributed to 
their privacy at the table.” While a few of her 
peers agreed with her (one commented that 
the children seemed to benefit from the lack of 
distraction), she was surprised to hear the ma-
jority of her peers disagreed with her, instead 
emphasizing the importance of collaboration. 
She recalls: 

Many people . . . cited Vygotsky to explain 
the potential benefits that result from col-
laborative play, describing how peers can 
scaffold learning by contributing unique 
ideas to the exploration, thereby allowing 
children to grow to a higher level of learning 
than they could on their own. 

Others commented on how collaboration fos-
ters vocabulary and language development as 
well as the sharing of problem-solving strate-
gies. Shoshana noted, “These comments were 
especially insightful for me, as they expanded 
my views on scientific exploration, demon-
strating the value in both solitary and collabo-
rative play, depending on the circumstances.” 
She continued:

Just four minutes of footage sparked so 
many discussions and revealed so many 
ideas about the processes through which 
children learn. . . . Without hearing my peer’s  
comments and speaking with teachers in 
this project, I never would have grown to  
understand the immense range of benefits 
that can result from hands-on exploratory 
play at the water table.
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Benefits of this Approach

Preschool teachers are surprised (and often moved) to see and hear the 
visual and audio analysis of their teaching behaviors captured on video. 
Parents are impressed with new understandings of their child’s playful 
learning experiences in the preschool setting.   

–Vicki Bartolini and E. Patrick Rashleigh

Table 1: Skills required (left) over the 
duration of the assignment  
(top, left-to-right)

The outcomes of this video documentation 
project have far surpassed our original goals 
and have been a source of gratification and 
delight not only to the students and ourselves, 
but also to all those involved—including pre-
school staffs and parents of the children. At 
our end-of-semester celebration, students are 
frequently impressed by the impact of their 
work on the audience. Preschool teachers are 
surprised (and often moved) to see and hear 
the visual and audio analysis of their teach-
ing behaviors captured on video. Parents are 
impressed with new understandings of their 
child’s playful learning experiences in the 
preschool setting. In short, the approach has 
allowed the observation and analysis of child-
hood behavior to collaboratively engage a 
broad community.

For Shoshana, the opportunity to see the class-
room work of her peers represented the “most 
beneficial and interesting part of the project”: 

During our classes, we often describe our 
classroom observations and experiences to 
each other, but being able to watch the ex-
act footage while hearing their commentary 
brought these observations to a new level. It 
allowed us to discuss on a deeper level, as 
we saw exactly what the child had been do-
ing and heard our peers’ interpretation and 
insight. It gave a whole new dimension to 
our collaboration and discussion as teach-
ers. I think these types of projects have the 
potential to be hugely beneficial to educa-
tors as a means of communicating about 
students and discussing what the next best 
steps are. (Shoshana Kruskal, personal com-
munication, September 2, 2015)

Deep learning 

Our observations and students’ comments pro-
vide evidence that the assignment has offered 
the opportunity for deep classroom learning 
and engagement. The iterative and collabora-
tive process that unfolds as students work to-
ward their final product incorporates many of 
the ideals of a 21st century education—and the 
different phases of the project engage different 
portions of a range of skills and literacies (see 
Table 1 below).

In the modified assignment, the revised objec-
tives now include these outcomes:
	 •	 Considering	 multiple	 viewpoints	 in	 the 
  analysis of visual data;
	 •	 Developing	 individual	and	collaborative	 
  analytical and interpretative skills relat- 
  ed to visual data;
	 •	 Distilling	 audiovisual	 data	 to	 reveal	 a	 
  potential thesis/question of interest/ 
  hypothesis related to the selected play  
  events;
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	 •	 Using	 the	 analysis	 of	 visual	 data	 (video 
  footage) to support the hypothesis;
	 •	 Using	research	to	support	the	hypothesis 
  and video analysis;
	 •	 Communicating	effectively	and	succinct- 
  ly visually, orally, and in writing;
	 •	 Synthesizing	 data	 (comments	 on	 post- 
  ings) from peers and others (other profes- 
  sors, preschool staff, etc.).

The introduction of a digital tool such as 
VoiceThread did not merely provide a fix to 
a problem; it forced into play skills that had 
not been necessary with the photo documen-
tation. What appeared at first to be incidental 
by-products of using this tool, they found that 
these additional processes and skills, in and of 
themselves, are as important as the final prod-
uct in preparing future teachers. Now, promot-
ing the development of these new processes 
and skills has become an intentional objective 
of this assignment. 

Re-use, recontextualization, and the value 
of making work public

One of the strengths of the poster assignment 
that inspired the VoiceThread project had 
been its ability to kindle conversation between 
students and teachers from the field. The 
posters would often evoke lively discussions 
between the students and teachers, with the 
teachers offering insights into their roles, how 
they handled teachable moments, their choice 
of materials, etc. The practitioners’ reactions 
and the students’ pride in making their work 
public convinced us of the power of sharing 
documentation with others beyond the class.

In moving the documentation from paper to 
the web, an opportunity arose to expand this 
aspect of the assignment. As noted previous-
ly, an added benefit of the use of online tools 
is that they typically result in the creation of a 
reusable object. By taking a video and placing 
it within a VoiceThread, the video becomes a 
new dynamic, changing object—one that may 
live a long and varied life beyond the duration 
of the class and outside of the classroom. 

The VoiceThreads have not only been shared 
within class with peers, invited teachers, fac-
ulty, and families; they are now regularly 
shared outside of class with many audiences 
for many purposes. Some examples: teach-
ers, parents, and scholars have contributed 

comments to VoiceThreads after the class has 
ended; students have presented their videos 
at conferences and campus workshops; Vicki 
has shared them at professional development 
trainings, at regional and international confer-
ences to promote the value of learning through 
play, and at meetings with policy makers as ex-
amples of professional activities. Finally, vid-
eos have been used elsewhere in the curricu-
lum in teacher test preparation sessions and in 
Vicki’s “Teaching Math and Science” course. 

The assignment helps achieve one of Vicki’s 
overarching goals for the course: to connect 
the “micro” view of children’s play with the 
“macro” perspective on what factors contrib-
ute to high quality early childhood program-
ming and policy at the local, state, national, 
and international levels. The short video may 
depict an intimate moment of a single child (or 
children) in a classroom, but through the in-
troduction of multiple voices viewing, engag-
ing, and commenting on this micro event, the 
discussion expands to a macro level. Thus, the 
event turns outward and focuses on a larger 
set of issues.

Incoming students are made well aware of the 
public aspect of the assignment, which imme-
diately frames their classwork in the context 
of a larger discourse—their work will become 
public, both within the course as well as life 
beyond the class, creating “a social existence” 
(Krechevsky, 2012, p. 18) and a societal contri-
bution that gives students a heightened sense 
of responsibility toward the assignment. They 
understand that they are not creating material 
for the professor alone, but also for their peers 
within the class, their peers elsewhere on cam-
pus (both now and in the future), as well as 
amongst a larger professional audience. This 
can be exciting and satisfying. One former stu-
dent noted: “The sense of accomplishment at 
the end was immense; we had just filmed and 
directed our own short film on children’s be-
havior in the classroom and how it related to 
STEM/STEAM ideas” (Lindsay Tebbetts, per-
sonal communication, August 28, 2015).

It can also be uncomfortable as ideas are chal-
lenged and questioned. Sarah had the oppor-
tunity to share her VoiceThread with teachers 
at a professional development workshop and 
later noted that “public sharing gave me the 
opportunity to present my opinions and ideas 
to those beyond my class. This also allowed for 
my ideas to be critiqued and analyzed, which 
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shifted my initial conclusions. This type of fo-
rum puts your ideas in a vulnerable position, 
but it is valuable to further your own thinking” 
(Sarah Lewis, personal communication, Sep-
tember 18, 2016). 

The impact can be reciprocal; teachers have 
commented on the value of viewing their work 
through the lens of the students’ analysis and 
being able to offer additional insights to the 
events video-taped. However, perhaps one 
the most profound effects observed has been 
the reaction of policy makers who often are 
surprised at the connections made between 
young children’s seemingly simple play and 
the sophisticated and complex learning taking 
place.

Going “public” also has had a profound ef-
fect on Vicki’s teaching practice. Realizing 
the power of this assignment far beyond the 
course, she has reimagined her other ma-
jor assignments in light of public service 
and engagement. For example, last fall, stu-
dents in this course also worked in teams to 
contribute to the national “TRUCE 2015–16 
Annual Toy Selection Guide” posted to the 
TRUCE website, a free and downloadable  
resource for educators and families. Students 
not only learned about child development (as 
well as marketing to children) as they critiqued 
“toys of value” and “toys to avoid,” their work 
was also vetted by child development experts 
and then published online.

Preparation for entry into early childhood 
workforce 

Former students have often found that the 
assignment shaped their subsequent profes-
sional lives. Engaging with multiple technolo-
gies often serves to remove a “fear factor” and 
establish the utility of digital approaches to 
teaching practice. Shoshana noted,

The VoiceThread technology was complete-
ly unfamiliar to me prior to this project and, 

as someone who is not very comfortable us-
ing new technology, I was unsure about how 
the process would go. . . . The cameras we 
used were very straightforward and simple 
to set up and could easily be placed in a cer-
tain area of the classroom to gather footage 
of students and to be later reviewed by the 
teacher. This tool would allow teachers to 
observe students’ exploration that they may 
otherwise miss, helping to inform future 
teaching decisions. (Shoshana Kruskal, per-
sonal communication, September 2, 2015) 

Preservice students and in-service teachers 
alike report that the use of video documenta-
tion encourages them to observe, listen, an-
alyze, and discuss together in a more critical 
fashion. Viewing the videos while listening 
to others’ perspectives challenges their as-
sumptions, adds to their repertoire of effective 
teaching strategies, and uncovers practices 
and behaviors that are not as effective. 

Former students have carried forward differ-
ent aspects of the assignment, and the ulti-
mate impact on teaching practice varies. For 
Dana, the assignment impressed on her the 
importance of peer evaluation and diverse 
perspectives: 

When you are not the one teaching, you see 
the lesson from a completely different per-
spective and ultimately learn from it. While 
reviewing my peers’ VoiceThread videos, I 
was able to see their perspective on various 
parts of play and think about play from a 
variety of different views. (Dana Auger, per-
sonal correspondence, September 22, 2015)

Others were convinced of the power of video 
documentation and taking moments for care-
ful observation for classroom analysis. Sec-
ond-grade teacher and former student Lydia 
noted that video documentation “was first in-
troduced to me in Professor Bartolini’s course 
and is now an important teacher tool I utilize 
in my profession” (Lydia Hill, personal com-
munication, September 21, 2015). Some have 
used it to turn a critical eye toward their own 

Preservice students 
and in-service  
teachers alike report 
that the use of video 
documentation  
encourages them to 
observe, listen,  
analyze, and discuss 
together in a more 
critical fashion.  
–Vicki Bartolini and  
E. Patrick Rashleigh

. . . perhaps one the most profound effects observed has been the  
reaction of policy makers who often are surprised at the connections 
made between young children’s seemingly simple play and the  
sophisticated and complex learning taking place.  
–Vicki Bartolini and E. Patrick Rashleigh
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teaching practice: “I have found that I pick up 
on subtle things when I watch myself teach, 
such as calling on girls more often than boys 
or the wait time I provide students after asking 
a question” (Iris Meehan, personal communi-
cation, September 23, 2015). 

Angela reported that the assignment stressed 
the importance of everyday observation in 
her practice—even without a camera: “After 
this project, I learned that developing keen 
observation skills was a gateway to truly un-
derstanding how a child develops inquiry, in-
teracts with classmates, and enhances his or 
her cognitive development of the world around 
them” (Angela Guarino, personal communica-
tion, September 2, 2015).

Shoshana also now takes time, whenever pos-
sible, to simply watch: “The process of filming 
and selecting footage to use in our final video 
definitely strengthened my observation skills 
as an educator. . . . This project taught me the 
value of finding time, even just a few moments, 
to observe children’s play and discovery.” 
For Shoshana, the videos’ focus on children  

engaged in unsupervised learning highlighted 
the importance of providing students with un-
interrupted time for independent exploration:

I have been giving my students a bit of time 
to explore these materials without any spe-
cific guidelines. When planning for these 
times, I was hesitant as to whether it was 
okay and what my administrators would 
say if they saw that unstructured play in 
my plans. . . . I now feel even more strong-
ly that I should keep those blocks of time 
in my schedule and feel prepared to justify 
the academic value of them to anyone who 
may ask. (Shoshana Kruskal, September 18, 
2016)

Evoking more macro-type questions, the vid-
eos also help to raise important questions 
about the characteristics of high-quality early 
childhood education as well as preparation of 
effective educators. Making these important 
discussions public invites other stakeholders 
into the discussions, including policy makers 
and funders. 

Challenges of this Approach

This is a complex and long project, and the stu-
dents can find beginning the assignment quite 
challenging and frustrating as they grapple 
with the ambiguous nature of the project. Stu-
dents often feel uncomfortable not being told 
specifically what to look for (students are ex-
pected to surface their own questions of inter-
est) and can feel lost in the complex logistics 
of video production and VoiceThread manip-
ulation. 

We have attempted to allay these anxieties by 
showing student work from previous years, 
giving a detailed timeline of steps for the whole 
process, and providing background readings. 
However, we have found that while we can of-
fer some insights and provocations, we (along 
with the students) ultimately must trust the 
iterative process to unfold. Through much of 
the early process, it is unclear where the team  
projects will take the class, which can be  
unnerving for student and teacher alike.  
However, as Carolyn Edwards (in referencing  
Laura Ribizzi) in Teaching as Inquiry (2005)  

has noted, we have found that “this tension 
reflects a ‘genuine commitment to progettazi-
one,’ an openness, not knowing where the proj-
ect will end up. Isn’t this the essence of the art 
of teaching (Hill, Stremmel, and Fu, p. 19)?”

As instructors, this assignment requires that 
we carefully monitor for what Vea Vecchi 
calls “hot moments”—points in the project 
that “challenge the teacher to decide when to 
intervene and then wait . . . ” (Hill, Stremmel, 
and Fu, 2005, p. 19). Sometimes these “hot mo-
ments” are stumbled upon while reviewing 
footage; other times, these moments seem to 
bubble up when observing children at play. 
Students’ “discovery” of their small theory or 
hypothesis provides the momentum, focus, 
and excitement to propel them through the  
trajectory of this semester long project. 



23March 2017

Conclusion

Despite these challenges, one senior student 
recently commented that the documentation 
assignment was the most difficult of his four 
years but also the most fulfilling—the one in 
which he felt the most pride. In the final se-
mester reflection, early childhood educator 
Shoshana wrote: 

The experience of getting feedback and 
comments on our video documentation re-
ally emphasized to me the complexity of 
children’s behavior and learning. Just four 
minutes of footage sparked so many discus-
sions and revealed so many ideas about the 
processes [through which] children learn. 
. . . Without hearing my peers’ comments 
and speaking with teachers in this project, I 
never would have grown to understand the 
immense range of benefits that can result 
from hands-on exploratory play . . . (Shosha-
na Kruskal, written reflection, December 11, 
2013).   

The same can be said for Vicki, who has found 
this project to be the most rewarding of her 
teaching career, challenging and inspiring her 
in ways she never expected.

We have found that the fitting of a pedagogi-
cal approach with a well-matched digital tool 
has strengthened the assignment in areas that 
exemplify many of the trends that have been 
emerging in education for the 21st century: an 
emphasis on collaboration and peer evaluation 
and encouragement of discussion of multiple 
perspectives and biases. These principles, core 
tenets of the “Liberal Arts” approach as well as 
the Reggio Emilia philosophy, are often encod-
ed into the very operation and design of digital 
tools—particularly online or networked tools. 

Given the breadth of the reach of the Internet, 
these web-based approaches have the poten-
tial to innovate teacher education and work-
force development on a widespread basis. We 
have expanded the community of creators, 
viewers, and commenters from the classroom 
to local preschools, to state, national, and inter-
national realms. The project, through its itera-
tive and looping processes, forces all involved 
to review, reflect, discuss, analyze, communi-
cate, and construct new knowledge through 
multiple modes.
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Nestled within a 63-acre parkland, Terra Nova 
Nature School offers nature-based programs 
to children of all ages. After harvesting a 
bountiful crop of scarlet runner beans, zucchi-
ni, squash, and kale from our school garden, 
the children and educators of the licensed 
preschool program organized a “Family Soup 
Day.” Families were invited to send a favorite 
ingredient to add to the soup, which result-
ed in a colorful melange of mixed vegetables 
and grains, including “forbidden rice,” which 
came with a handwritten note from one parent  
explaining the significance of the grain:

Black rice was only served to Chinese em-
perors and their royal family. For the un-
lucky few who attempted to steal even a 
handful of this special rice, the result would 
be death. This rice is highly nutritious and 
offers more antioxidants per serving than 
blueberries. 

On a crisp, bright autumn day, parents, grand-
parents, and siblings were invited to join us 
outdoors for a lunch of crusty bread and home-
made soup. Of course, the soup was delicious, 
but it was the sense of community that really 
made the day special.   As a mother shared 
with us, “We really enjoyed eating the soup to-
gether along with the other families. It felt like 
one big family gathered together.”

Mangiare in Bellezza:  
Terra Nova Nature School
By Emily Vera and Kate Dawson

Emily Vera and Kate Dawson are lead educators  
and founders of Terra Nova Nature School in 
Richmond, BC.
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After harvesting a bountiful crop of scarlet runner beans, zucchini, 
squash, and kale from our school garden, the children and educators of 
the licensed preschool program organized a “Family Soup Day.”  

–Emily Vera and Kate Dawson

The recipe

Onions
Garlic
Olive oil
Fresh vegetables: anything that is ripe, 
nutritious, and delicious
Grain of choice: barley, millet, rice (forbid-
den, if possible!)
Fresh herbs such as oregano, thyme, bay 
leaves, parsley, or cilantro
Pepper and salt to taste
8 cups of vegetable stock 

Sauté the onions and garlic in a good 
amount of olive oil until aromatic and soft-
ened. Add chopped vegetables and contin-
ue to sauté for another few minutes. Add 
the herbs. Once the vegetables start to look 
glossy, add the stock. Season the soup with 
salt and pepper, and cook for 5 minutes. 
Add the grains and cook until tender. Let 
the soup simmer gently rather than boil. 
Enjoy!
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Perspectives on NAREA

NAREA Celebrates the 25th Anniversary  
of the Innovations Periodical
By Judith Kaminsky

Judith Kaminsky is the Innovations editor and the NAREA exhibit project 
coordinator. Judith became the managing editor of Innovations in 1995 
and the editor in 1998. 

We, at NAREA, are very excited about the 
year 2017, as we are observing the 25th  
anniversary of Innovations in Early Education: 
The International Reggio Emilia Exchange! 
There are many in Reggio Emilia and in the 
United States who remember that the idea for 
Innovations was born when “The Hundred 
Languages of Children” exhibit was in Detroit, 
Michigan in 1991. Loris Malaguzzi and Eli 
Saltz of the Merrill-Palmer Institute, Wayne 
State University in Detroit worked together on 
the conception of Innovations as a vehicle for 
dialogue among educators who are interested 
in the Reggio Emilia approach. We feel privi-
leged to have collaborated with our colleagues 
in Reggio Emilia on the evolution of this peri-
odical for so many years.

In “Tributes to Eli Saltz” in the March 2016 is-
sue of Innovations, Lella Gandini, Reggio Chil-
dren liaison in the U.S. for dissemination of the 
Reggio Emilia approach and Innovations edi-
torial board member from 1992–1997 and as-
sociate editor from 1997–present, writes about 
the collaborative relationship that supported 
the creation of Innovations: 

Through the interest of Eli and his wife 
Rosalyn Saltz [professor at University of 
Michigan-Dearborn and director of the 
UMD Child Development Center] in Ital-
ian progressive education in the 1980s and 
their visit to Reggio Emilia, “The Hundred 
Languages of Children” exhibit was lo-

cated in Detroit in 1991. . . . I had the good 
fortune to participate in one of the profes-
sional development initiatives connected 
to the presence of the exhibit in Detroit . . .  
when the idea of establishing a vehicle of 
communication between Reggio Emilia and 
the United States was first generated. I also 
participated in Eli and Rosalyn’s conversa-
tions with Loris Malaguzzi [in 1993] about the 
decision to launch Innovations in Early Edu-
cation: The International Reggio Exchange 
 . . . These meetings took place in Chicago 
when Malaguzzi was awarded the Kohl  
International Education Prize, sponsored by 
the Kohl Foundation in Wilmette, Illinois. 
Patty Weissman, editor of Innovations from 
1992–1998, also participated . . . It is partic-
ularly touching for me to remember those 
meetings in Chicago and [going] through 
the first issue[s] of Innovations with affec-
tion. I remember how pleased Malaguzzi 
looked while browsing through [their large] 
pages in the presence of Sandra Piccinini 
[in Reggio], who was then an important rep-
resentative of the mayor and the municipal 
government of Reggio Emilia. I also remem-
ber Malaguzzi asking me many [thoughtful 
and searching] questions [that supported 
my growth as an editor]. (pp. 26–27)

Patty Weissman, Innovations founding editor, 
offers her perspective on the genesis of this  
periodical in “Tributes to Eli Saltz”: 

It is particularly  
touching for me to  
remember those 
meetings in Chicago 
and [going] through 
the first issue[s] of  
Innovations with  
affection. I  
remember how 
pleased Malaguzzi 
looked while  
browsing through 
[their large] pages 
in the presence of 
Sandra Piccinini  
[in Reggio], who was 
then an important 
representative of  
the mayor and the  
municipal  
government of  
Reggio Emilia.  
– Lella Gandini



27March 2017

In 1991, the Merrill-Palmer Institute 
co-sponsored “The Hundred Languages of 
Children” exhibit and invited Reggio educa-
tors to Detroit. After organizing a meeting 
between Reggio and U.S. colleagues . . . Eli 
entrusted me with inviting a newly formed 
editorial board to our first discussion about 
the creation of Innovations in Early Educa-
tion: The International Reggio Exchange. 

The early Innovations editorial board meet-
ings were filled with collective excitement 
as formidable minds tossed around ideas, 
argued, laughed, shared food and good Ital-
ian wine, and, ultimately, agreed upon ways 
to introduce and explore Reggio principles 
with teachers in this country. (p. 31)

In “Tributes to Eli Saltz,” Carla Rinaldi, presi-
dent of the Reggio Children-Loris Malaguzzi 
Center Foundation, writes about her memories 
of the early years of Innovations: 

I still have vivid memories of the time I 
spent with him [Eli Saltz], Loris Malaguzzi, 
Amelia Gambetti, and others early in the 
1990s, when it was decided to give birth to 
Innovations in Early Education: The Inter-
national Reggio Exchange. NAREA did not 
exist and neither did Reggio Children. But 
the seeds of this very meaningful project 
have grown . . . and it is impressive to see 

From left, Eli Saltz, Lella Gandini, Rosalyn Saltz, Loris 
Malaguzzi, and Patty Weissman
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Rosalyn Saltz, Loris Malaguzzi,  
and Patty Weissman courtesy of 
Lella Gandini

that after more than 20 years, Innovations 
continues to be an important quarterly peri-
odical that seeks to elevate both the quality 
of life and the quality of schools and centers 
for young children through articles and re-
ports. . . . It was really hard to imagine at 
that time that all of the conversations could 
generate the precious patrimony that is now 
represented by NAREA and the periodical 
Innovations. (p. 29)

Amelia Gambetti, then Reggio Children in-
ternational liaison for consultancy in schools, 
also shares her thoughts about the role of re-
lationships in the development of Innovations 
and the dialogue between Reggio Emilia and 
North America in “Tributes to Eli Saltz”:

Eli was . . . very proud that all the conversa-
tions, projections of ideas, and the thinking 
that Loris Malaguzzi and he had developed 
over the years of their relationship that had 
led to the creation of Innovations and, con-
sequently, to the establishment of an ongo-
ing dialogue between Reggio Emilia and its 
educational experience and North America 
and its educational experiences inspired by 
the Reggio Emilia approach. Through the 
years, I have continued to develop my con-
nection with Innovations because I believe 
in the importance of its message, and I am 
proud of the results that we have attained, 
especially knowing that all of this was gen-
erated from an idea of Eli Saltz and Loris 
Malaguzzi. (p. 30)

To commemorate the 25th anniversary of the 
Innovations periodical, we will reprint classic 
Innovations articles in every 2017 issue. We 
will also publish the first compilation in the 
new Innovations Echo series, featuring select-
ed articles from back issues that focus on envi-
ronment, spaces, and relations and discussing 
the evolution of thought connected to these 
principles. Further, Innovations will also pub-
lish the first peer-reviewed issue in September 
on the topic “Building Collective Knowledge 
in a Learning and Democratic Community 
Through the Processes of Documentation.”

It is serendipitous indeed that “The Wonder of 
Learning – The Hundred Languages of Chil-

dren” exhibit (June 15–August 27) and the  
NAREA Summer Conference (June 22–24) 
will be in Ann Arbor, Michigan—the state 
where Innovations was born—in 2017.  In fact, 
the hosts of the exhibit and summer confer-
ence this year are the University of Michigan 
Children’s Centers and the University of Mich-
igan-Dearborn College of Health, Education, 
and Human Services. The University of Mich-
igan-Dearborn was also one of the hosts of 
“The Hundred Languages of Children” exhibit 
in Detroit in 1991! We are planning a celebra-
tion of Innovations’ 25th anniversary during 
the conference when we will honor the sig-
nificant contributions of Lella Gandini, Patty  
Weissman, and Rosalyn Saltz to this period-
ical. In addition, we are creating an exhibit  
that chronicles the history and evolution of 
Innovations, which will open in Ann Arbor 
during the conference.

In preparing for these various projects and 
events, we have invited the participation of our 
colleagues from Reggio Children, the Istituzi-
one Scuole e Nidi D’Infanzia, Municipality of 
Reggio Emilia, and the Reggio Children-Loris 
Malaguzzi Center Foundation. We are pleased 
that one of the speakers of the 2017 NAREA 
Summer Conference will be Claudia Giudici, 
pedagogista and president of Reggio Chil-
dren, along with Luisa Costi, educator at the  
Gianni Rodari Theater Laboratory. In addition, 
we have called on long-time subscribers of In-
novations and other North American and in-
ternational educators to share their reflections 
on the significance and impact of Innovations 
on the Reggio-inspired community in North 
America and beyond. Through these efforts, 
NAREA’s intention is to strengthen the dia-
logue that Innovations has supported for the 
past 25 years so that it can continue to serve 
as an essential professional development re-
source for those advocating for the rights of 
children, educators, and families for many 
years to come.

REFERENCES
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NAREA Announces the 
“Alternative Narratives Series” 

This new NAREA professional development 
series will feature wide-ranging and diverse 
voices from the global community and will 
serve to strengthen regional networks of early 
childhood educators and advocates throughout 
North America. The overall aim is to interrogate 
the “dominant discourses in early childhood,” 
increasingly viewed as becoming more narrow 
and prescriptive.

Our first initiative will draw from the insights 
and viewpoints of Peter Moss and Marina  

Castagnetti, co-editors of the newly published Loris Malaguzzi and the Schools of Reggio Emilia. 
By focusing on this recently published volume, participants will engender insight and appreci-
ation for the scope and tenacity of Loris Malaguzzi and colleagues in breaking away from the 
status quo to innovatively build the system of infant-toddler centers and preschools in Reggio 
Emilia, Italy.

Peter Moss is an emeritus professor of Early Childhood Provision at the UCL Institute of Educa-
tion, University College London and co-editor along with Gunilla Dahlberg of the “Contesting 
Early Childhood” book series. Marina Castagnetti is currently a teacher at the Documentation 
and Educational Research Center of the Istituzione Scuole e Nidi d’Infanzia, Municipality of  
Reggio Emilia and was formerly a teacher at the Diana preschool. 

The “Alternative Narrative Series” debut will include one-day and evening initiatives in three 
different cities:
	 •	 April	22,	2017:	New	York,	NY
	 •	 April	24	&	25,	2017:	Boston,	MA
	 •	 April	27,	2017:	Washington,	DC

For more information and to register, visit the NAREA website [reggioalliance.org]. Registration 
must be received by April 14, 2017.

REFERENCES
Cagliari, P., Castagnetti, M., Giudici, C., Rinaldi, C., Vecchi, V., & Moss, P. Loris Malaguzzi and  
 the schools of Reggio Emilia: A selection of his writings and speeches, 1945–1993. New York,  
 NY: Routledge.
Contesting Early Childhood/Routledge website:  
 https://www.routledge.com/ContestingEarly-Childhood/book-series/SE0623
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Visit the NAREA website for a comprehensive 
listing of resources related to the Reggio  
Emilia educational philosophy. 

Organizations
NAREA
North American Reggio Emilia Alliance
reggioalliance.org 

Reggio Children
info@reggiochildren.it
www.reggiochildren.it 

“The Wonder of Learning –  
The Hundred Languages of Children” 
Exhibit

For more information, contact:  
Angela Ferrario, Reggio Children liaison in 
the U.S. for study groups 
aferrario@comcast.net

Resources

North American Study Groups  
in Reggio Emilia, Italy

Bibliography

Reggio Children Publications
Resources published by Reggio Children  
are available: 
In the U.S. from Learning Materials  
Workshop
802-862-8399
info@learningmaterialsworkshop.com 
www.learningmaterialswork.com 

In Canada from Parentbooks
416-537-8334
orders@parentbooks.ca
www.parentbooks.ca 

April 2–7, 2014: International Study Group 
Contact: Reggio Children
www.reggiochildren.it

International Professional  
Development Initiatives in Reggio 
Emilia, Italy

January 20–May 7, 2017 
Durham, NC
Hosted by the University of North Carolina  
at Chapel Hill School of Education Early 
Childhood Program, Carolina Friends School, 
Lakewood Avenue Children’s School, and 
Duke Sanford School of Public Policy, the  
exhibit is located at Northwood Mall and  
accompanied by a series of professional  
development initiatives. 
Contact: Sharon Palsha (general information 
and college/university group visits) or  
Carmen Raynor (professional development 
and early education program visits) 
NCWonderofLearningExhibit@gmail.com 
www.northcarolinawol.org

June 15–August 27, 2017 
Ann Arbor, MI
Hosted by the University of Michigan  
Children’s Centers and the University of  
Michigan-Dearborn College of Health,  
Education, and Human Services, the exhibit 
will be located at the University of Michigan 
Stamps School of Art and Design and  
James and Anne Duderstadt Center and  
accompanied by a series of professional  
development initiatives. 
Contact: Jennie McAlpine or Seong Hong  
wonderoflearning@umich.edu
wonderoflearning.umich.edu

January–May 2018 
Seattle, WA
Hosted by WA Collective for Children as  
Citizens, the exhibit will be accompanied by a 
series of professional development initiatives. 
Contact: Paula Jones 
paula@ourbeginning.com

June–November 2018 
Boston, MA
Hosted by the Boston Area Reggio  
Inspired Collaborative, the exhibit will  
be accompanied by a series of professional 
development initiatives. 
Contact: Kelly Pellagrini 
kelly@charlestownnursery.org

Message from 
Reggio Children

The office of Reggio Children is 
pleased that there is so much  
interest in North America about our 
infant centers, preprimary schools, 
and educational philosophy.  
We note with pride the resources 
published and professional  
development initiatives organized 
about the Reggio Emilia approach 
to education. We caution  
interested educators that some 
resources and initiatives related  
to the Reggio Emilia approach  
have not accurately reflected our  
experiences and philosophy.  
In order to ensure accurate  
representation of ideas concerning 
Reggio, we urge publishers and  
producers of resources as well  
as organizers of initiatives  
concerning the Reggio Emilia 
approach to coordinate their  
plans with Reggio Children,  
s.r.l., via Bligny 1/a, 42100  
Reggio Emilia, Italy,  
info@reggiochildren.it,  
www.reggiochildren.it



Visit reggioalliance.org for  
regularly updated initiative 
calendars
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Discount for NAREA members at  
all initiatives listed

NAREA-Related  
Professional Development

January–May 2019 
Madison, WI
Hosted by the Preschool of the Arts, 4-C, 
WECA, Madison Public Library, The Overture 
Center for the Arts, Madison Children’s  
Museum, One City Early Learning Center,  
and Little Explorers, the exhibit will be  
accompanied by a series of professional  
development initiatives. 
Contact: Paul Brahce 
pbrahce@preschoolofthearts.com

Visit www.thewonderoflearning.com and  
reggioalliance.org for more information 
about the exhibit.

New England NAREA Brick by Brick  
Series – Reflecting on Multiple Potentials  
of Documentation
April 22, 2017 
Contact: NAREA, reggioalliance.org

NAREA Alternative Narratives Series
April 22, 2017: New York, NY
April 24 & 25, 2017: Boston, MA
April 27, 2017: Washington, DC 
Speakers: Peter Moss and Marina Castagnetti
Contact: NAREA, reggioalliance.org or  
Elizabeth Cady, elizabeth@reggioalliance.org

Michigan NAREA Brick by Brick Series – A 
Study of the Principles of the Reggio Emilia 
Approach and “The Wonder of Learning 
– The Hundred Languages of Children” 
Exhibit 
Flint, MI
May 12, 2017 
Speaker: Karyn Callaghan
Contact: NAREA, reggioalliance.org or  
Judith Kaminsky,  
judy@reggioalliance.org

Thirteenth NAREA Summer Conference 
– Early Childhood Education as Activism: 
Stewardship, Social Justice, and Global 
Engagement 
Ann Arbor, MI
June 22–24, 2017
Speakers: Claudia Giudici and Luisa Costi
Contact: NAREA, reggioalliance.org

NAREA Jobs Site
Searching for Reggio-inspired employment? Searching 
for Reggio-inspired candidates? See the NAREA Jobs 
Site section of our website to post or apply for positions. 
Reggio-inspired educators are in demand, and NAREA 
strives to connect employers with employees through 
this service. Please help us spread the word in your 
community.

Call for Cover Photographs
If you have photographs from your educational  
community that represent the values inherent in the 
Reggio Emilia philosophy, and you would like to see one 
of them published on the cover of Innovations, please 
submit jpg or tiff files of high-resolution photographs 
(300 dpi @ 8” x 10”) to Judith Allen Kaminsky,  
judy@reggioalliance.org

 
 Call for Submissions

NAREA invites you to send submissions to two relatively 
new features in Innovations. “The Story of Us” is  
envisioned as a regular feature that will introduce  
readers to the many and varied stories of Reggio- 
inspired schools in North America. “Mangiare in  
Bellezza” (Eating Beautifully) will focus on beautiful 
foods, recipes, and environments in your schools.  
We invite you to send submissions for these new  
features and share the story and beauty of your work 
with young children. Contact Patty Randall for  
submission guidelines, patty@reggioalliance.org

Peer-Reviewed Issue
See Innovations Peer-Reviewed page of NAREA website 
for details. For further information, contact Judith Allen 
Kaminsky, judy@reggioalliance.org

Note Regarding December 2016 Issue of  
Innovations
“The Perfume Girl” project, which was featured in  
“Children are Citizens: The Everyday and the Razzle- 
Dazzle,” included the participation of the five- and 
six-year-old children at the municipal preschool and 
state primary school at the Loris Malaguzzi International 
Center in Reggio Emilia, Italy.
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Infants and children in all places in the world cannot 
continue to have rights only on paper; the right to have 
good parents, good housing, good food, good schools, 
good teachers, and good government is what they ask  
for and what is urgently needed. If we adults will keep in 
mind that the children are always the holders of new 
possibilities and perspectives—and not only in the field of 
learning and of knowledge—perhaps we will not carelessly 
dissipate, with guilty nonchalance, the good that they, 
along with we, possess.
– Loris Malaguzzi , Innovations, v.1, no. 1, Fall 1992
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